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Abstract

This research aims to explore the role of literature instruction in enhancing and
developing critical thinking skills among students in the Department of English as a
Foreign Language (EFL). The study highlights a fundamental relationship between
literature and critical thinking, emphasizing that literature serves as an effective tool for
fostering analytical and inferential abilities. It is based on observations that many
students struggle with analytical skills due to reliance on memorization rather than deep
comprehension of texts. A mixed- method approach was employed, including an online
guestionnaire distributed to students and semi-structured interviews conducted with
instructors. The findings reveal that integrating literature into teaching significantly
contributes to the development of critical thinking skills by promoting analysis
Jinterpretation,evaluation, and inference. The study concludes that literature is a powerful
instrument for fostering critical thinking and recommends incorporating literature-based
teaching strategies into English language curricula to enhance higher-order thinking skills

among students

Key words: Literature, Critical Thinking, English as a Foreign Language, Literary

Texts, Analytical Skills, Teaching Strategies.
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GENERAL INTRODUCTION

Introduction

The development of critical thinking skills has become a major goal of modern
education, particularly in EFL education. In an age of exploding information, the need for
independent judgment is increasing, and learners are expected not only to acquire
linguistic knowledge, but also to develop the ability to critically analyze, evaluate and
interpret information. Literature has an important function in the realization of these
educational objectives. Literary texts expose learners to various perspectives, complex
situations and meaningful use of language, thus encouraging them to engage in deeper
reflection and analysis. Students will examine characters, themes and cultural contexts,
and will analyze ideas, make inferences, evaluate arguments and express their own
opinions. Literature, therefore, provides fertile ground for the development of higher
order thinking skills. Many researchers have indicated the positive influence of literature
on the development of critical thinking. Literature encourages learners to transcend the
literal level and to participate in thinking processes that promote the development of the
intellect. Studying literature helps to develop creativity, cultural awareness, reflective
thinking as well as language proficiency, all of which contribute to the development of
critical thinking skills. The significance of critical thinking is acknowledged; however,
many EFL learners rely on memorization and passive learning strategies. This often
results in problems in the analysis of information, in the interpretation of meanings and in
the formulation of independent judgments. As a result, there is an increasing demand for
pedagogical approaches that actively promote critical engagement with texts and
encourage learners to become independent thinkers.The present study aims at exploring
the role of literature in developing critical thinking skills in first year EFL students at
Ghardaia University and the University of Continuing Education in El Meniaa. It intends
to explore the role of literary texts in the development of students' analytical,

interpretative, evaluative and inferential skills. Furthermore, this study intends to
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investigate the efficacy of literature-based instruction to foster critical thinking and to

1llustrate the educational value of literature in the EFL classroom .

Statement of Problem

Critical thinking is one of the most important skills to be developed by EFL learners to
analyze information, evaluate ideas, and make rational decisions. However, many EFL
freshmen tend to depend on memorization and passive learning instead of critical analysis
and reflection. The literature acknowledges that literature is a rich source of authentic
language and meaningful content, and a tool to stimulate higher-order thinking skills;
however, it is often underutilized or taught in a manner that does not promote critical
thinking. Hence, the need to investigate whether and how literature can be an effective tool

for fostering critical thinking skills in EFL classrooms for first year Licence students.

The Aim of the Study

This study aims to explore the role of literature in fostering critical thinking skills among
first-year Licence students in EFL classrooms also seeks to explore the role of literary texts
in promoting learners’ analytical and reflective thinking and to identify the difficulties
students face when studying literature. Furthermore, the study attempts to suggest effective
strategies for integrating literature into English language teaching. The results of this study

will contribute to answering the research questions.

Research Questions

* What is the level of critical thinking skills among first-year students?
» To what extent does teaching literature enhance critical thinking skills among EFL
learners?

 What are the difficulties that students face when studying literary texts?
» What are the strategies that can be adopted to integrate literature effectively in teaching

English.?
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Research Hypotheses

The use of literature contributes to the development of critical thinking skills in teaching a

foreign language as an EFL among first-year Licence students.
Research Objectives

e To explore the role of literature in developing critical thinking skills of first year EFL
students.

e To investigate the relationship between literature teaching and the ~ development of
critical thinking.

e To find out the difficulties students have in studying literary texts.

e To explore effective ways of integrating literature into EFL classrooms.

e To know the contribution of the literary texts for the development of the inferencing

skills.

Limitations of the Study

First, it is restricted to first-year EFL students at Ghardaia University and the University
of Continuing Education of El Meniaa. Secondly, the sample size is relatively small,
which may limit the generalizability of the findings. In addition, the main data collection
instrument used in the study is the questionnaires and interviews. Hence, the results
represent the participants’ responses and perceptions in the context of the study.

Research Methodology

This current study relies on the qualitative and the quantitative Approach to provide a
detailed necessity for the subject under investigation. This study examines the role of
teaching literature in developing critical thinking skills among EFL learners. An electronic
questionnaire was distributed to first-year Licence students, and interviews were conducted

with teachers .
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CHAPTER 1 LITERATURE REVIEW

CHAPTER I: LITERATURE REVIEW

Many scholars view literature as an important tool to develop critical thinking skills in the
classrooms of the English language. Critical thinking helps the learners to make logical
judgement, to solve problems and to express their ideas independently. However , some
educational settings continue to use traditional teaching approaches that lean more towards
memorization than analysis and interpretation despite the importance of critical thinking
(Fisher ,2001 , p.1) . The present study, therefore, aims to explore the contribution of
literary texts in developing students critical thinking skills in learning English. The study
aims to investigate the potential of literature to create a more interactive and intellectually
stimulating learning environment. The purpose is to investigate how literature can help to

create a more interactive and intellectually stimulating environment for learning.

1.1Critical Thinking

Critical thinking has become a major focus in modern education as educators are
increasingly seeking to develop students’ thinking skills rather than focusing teaching on
the transmission of information. This change is in response to an increasing awareness that
learners need to be involved in more complex cognitive processes such as analysis,
evaluation and interpretation. The historical origin of the idea can be traced back to Socratic
questioning, but its modern development is considered as the work of John Dewey, a widely
recognised pioneer of the modern critical thinking tradition (Fisher, 2001)

Dewey defines critical thinking as: “Active, persistent and careful consideration of a belief
or supposed form of knowledge in the light of the grounds that support it and the further
conclusions to which it tends” (Dewey, 1909, p. 9). It’s not a passive process. It warns us
not to accept beliefs at face value and to consider the veracity of beliefs before believing
them.(Dewey, 1909, p .9), Richard Paul and Linda Elder define critical thinking as the art
of analysing and evaluating thinking to improve it (Paul & Elder, 2006). This definition
also corresponds to the idea of critical thinking as a self-correcting cognitive process

whereby students improve their understanding through constant reflection and analysis.
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Moreover, Peter Facione provides a more detailed definition. He defines critical thinking
as purposeful self-regulatory judgment that includes interpretation, analysis, evaluation,
and inference by using evidence and context (Facione, 1998). This view was further
strengthened by Facione (1990,P.2) by means of the Delphi method of inquiry involving
experts in the field reached a consensus that critical thinking is a disciplined and structured

mental process based on evidence and reasoning.

1.2Components of Critical Thinking:

The leading researchers concur that there are two primary categories of critical thinking
components: cognitive skills and dispositions.

When it comes to cognitive skills, experts say that the most important parts of critical
thinking are interpretation, analysis, evaluation, inference, explanation, and self-regulation.
Dispositions are personal traits, or the "character of the critical thinker," which means the

willingness and ability to use cognitive skills. (Facione, 2015, p. 5).

Truthseeking

confident In
Reasoning

open-minded
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Figure 1 Critical Thinking Disposition
1.3 Core Elements of Critical Thinking:

1.3.1 The Main Components Underlying Critical
Thinking:

Learning and understanding critical thinking skills enables learners to improve their
problem-solving and decision-making abilities. Critical thinking skills are not a single skill,
but rather a set of interconnected skills that help them process information more
comprehensively.

Cognitive skills, considered the foundation of critical thinking, consist of six key areas:
interpretation and analysis, evaluation and inference, explanation, and self-regulation.

Learning these fundamental critical thinking skills is essential for improving decision-
making and problem-solving abilities in all aspects of life. (Facione, 2015, p. 5).

Critical thinking is composed of six core skills :

Interpretation :was defined as clarifying the meaning and understanding of a variety of
events, judgments, and beliefs. This aspect of critical thinking includes sub-skills such as
decoding and classification.

Analysis :was defined as identifying the intended inferential relationships between

questions, statements, concepts, and other forms of representation used for expression.

Evaluation: to determine the credibility of account or descriptions of a person's
perception, experience, situation, judgment, belief or opinion; and to determine the logical
strength of the actual or intended inferential relationships among descriptions, questions or

other forms of account or description.

Inference :is identify and secure elements needed to draw reasonable conclusions; to form
conjectures and hypotheses; to consider relevant information and to educe the
consequences flowing from data, statements, principles, evidence, judgments, beliefs,

opinions, concepts, descriptions, questions, or other froms representation.
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Explanation: as the ability to present the results of one’s reasoning in a coherent and
cogent way. This means being able to give someone a complete picture of the big picture:
both to state and to justify that reasoning in terms of the evidential, conceptual,
methodological, criteriological, and contextual considerations upon which one's results
were based; and to present one's reasoning in the form of cogent arguments.The subskills
of explanation are: describing methods and results, justifying procedures, proposing and
defending with good reasons one’s causal and conceptual explanations of events or points
of view, and presenting full and well- reasoned arguments in the context of seeking the best

possible understandings.

self-regulation: This is when an individual consciously reviews their cognitive activities,
the elements used, and the results obtained, through the application of reasoning skills to
verify the validity of the idea using self-examination and self-correction skills. (Facione,

2015, pp. 5-7).

P: % = Je
 “Posepy refiect
/ Judgment

Figure 2 The Critical Thinking SKkills (facione ,2013 ,p,5)

BLOOM'S TAXONOMY, originally developed by educational psychologist Benjamin

Bloom in the 1950s, was a groundbreaking framework that revolutionized the field of
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I ———.
education. This taxonomy aimed to categorize educational objectives and cognitive
processes into a structured hierarchy, providing educators with a systematic approach to
curriculum design, instruction,
and assessment. The original taxonomy consisted of six hierarchical levels, each

representing a different.

Bloom’s Cognitive
Taxonomy Yo Domain

SYNTHESIS
ANALYSIS

APPLICATION

COMPREHENSION

KNOWLEDGE

Figure 3 Using Bloom's Taxonomy of Learning to upgrade training

1.4 The Importance of Critical Thinking for EFL
Learners
The development of students’ critical thinking skills in the academic learning process is
emphasized by many scholars as such skills allow learners to make deliberate and self-
controlled judgments, critically appraise arguments, and reach logical solutions to complex
problems (Facione, 1998; Schafersman, 1991; Landsberger, 1996; Halpern, 2003). Critical
thinking also helps students to effectively handle conflicts and challenges in their everyday

life. However, despite its importance, many educational institutions still focus on teaching
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students “what to think” instead of “how to think”, thereby constraining the analytical and
independent reasoning capabilities of learners

According to Daud and Husin (2004), many educational institutions still emphasize
teaching students what to think rather than how to think . Literary texts are relevant in this
context as they expose learners to different perspectives, promote the interpretation of ideas
and characters and foster discussion and reflection. By engaging with literature students
become better able to analyze situations, to question assumptions and to build reasoned
arguments.

Critical thinking is important at personal and professional levels nowadays because it helps
to solve problems effectively and improve performance at academic and workplace settings
(Shukri & Mukundan, 2015) . Rational, logical, practical, and solution-oriented are the
words used to describe critical thinkers who can turn problems into learning and
improvement opportunities. Hence, the use of literature in education helps not only in
learning the language but also in the development of the learner’s intellectual and critical
capacities.

1.5 The Role of Literature in EFL

1.5.1 Historical and Contemporary Perspectives on the
use of Literature in Language Teaching

English literary studies were not a separate academic discipline in the 18th century, but part
of classical rhetoric teaching, which aimed to develop learners skills in both effective
speaking and writing and an appreciation of literary texts. In this framework, literature was
a vehicle for acquiring skills of discovery, reasoning, and communication, not a separate

subject of study.

According to Spack (1985), in the 18th century, English studies emphasized the
importance of being able to write and speak well while also enjoying literature. Literature

was not regarded as a separate discipline; instead, its study was integrated into classical

10
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rhetoric instruction, which sought to cultivate learners’ skills in discovery and
communication

From this historical perspective, today’s language education can be regarded as a
continuation of the pedagogical tradition of the past. Bagherkazemi and Birjandi (2010)
believe that the modern idea of literature in developing learners’ critical thinking is not a
new phenomenon but is historically deeply rooted in educational practices. Literature has
always been an intellectual tool: in classical rhetoric, it was used to polish the ability to
reason and express oneself, and in modern language teaching it is used to promote analysis,
interpretation and critical engagement with texts.

This auspicious historical moment indicates that present-day assumptions about the
capacity of literature to promote ‘critical thinking’ in language learners are profoundly

historical (Bagherkazemi & Birjandi, 2010)

1.5.2 The Benefits of Literature for Language Development
According to Collie and Slater (1987), Students are introduced to new vocabulary and

to a wide range of features of written language through extensive reading, including
sentence construction, cohesive devices and different ways of organising and linking
ideas. It helps them to improve their writing skills by providing them examples of good
usage. Students learn valuable strategies for reading, such as using context clues to infer
meaning and decoding unfamiliar phrases without explicit explanations. These skills are
transferable and help one understand different types of text — but not just literary ones .
extensive reading can help students to develop their vocabulary, their awareness of
sentence structure, the coherence between ideas and their writing skills. It also improves
inferencing and context understanding — which are important for reading
comprehension.the general idea is that extensive reading is a key pedagogical tool for
language learning, both in terms of expanding linguistic knowledge and in developing

higher-order reading strategies to interact more effectively .

This is the most benefits :
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1.5.3 Vocabulary Acquisition

Prose, poetry and drama all include a variety of meaningful language use . Thus, literature
1s a good source of lexical variety. Through exposure to the literary texts, learners encounter
a large number of vocabulary items, including idiomatic expressions, figurative language
and culturally specific terms which are often absent from traditional language learning
materials (Laufer & Nation, 1995). These authentic texts encourage active use of the
language where learners have to infer meaning from context and how words work in
different situations, rather than depending on direct definitions alone. (Webb, 2005). As a
result, literature is important in expanding the lexical knowledge and improving the overall
linguistic competence of the learners .Literary lexical variety abounds in prose, poetry, and
drama. Through interaction with literature, learners are exposed to a variety of vocabulary
including idiomatic expressions, figurative language, and culturally specific terms which
are less likely to appear in traditional language learning materials. Authentic texts
challenge learners to decode meaning from context and to infer how vocabulary is used in
different settings, leading to deeper vocabulary acquisition (Hossain, 2024).

1.5.4 Grammatical Competence and Syntactic
Complexity

In addition to vocabulary, literature exposes the students to a variety of grammatical
structures and complex sentence patterns. Authentic literature often contains complex
syntax that challenges learners to process and understand Exposure to authentic
grammatical forms in literature helps learners to develop their grammatical competence by
giving them examples of how rules of syntax, tense, aspect and mood are applied in real
communication. Also the employment of literary Materials used in language teaching can
provide a window into grammatical subtleties that are not necessarily taught explicitly in
formal grammar classes, such as the use of metaphorical or poetic language. For example,
students may study the use of the subjunctive to express wishes, emotions, or hypothetical
situations in literature, which are often complex and difficult to learn through standard

grammatical exercises.Literary texts also often require learners to interpret non-literal

12
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language, such as metaphors, similes and allegories. Figurative language is a tool that can
be used by learners to increase their understanding of how grammatical structures can be
used creatively to communicate meaning beyond the literal, thus enhancing their

grammatical and linguistic awareness(Hossain, 2024).
1.5.5 Discourse Analysis

Discourse analysis considers language a functional tool that people use to achieve
specific communicative goals. Therefore, learning a language involves not only
mastering grammatical rules but also understanding how language operates in real
contexts. Literary texts expose learners to different forms of discourse and contextual
meanings, which play an important role in text comprehension. Since meaning is
influenced by both the reader and the text, discourse analysis helps learners explore
deeper levels of interpretation beyond sentence structures. By focusing on language in
use, it enables readers to identify underlying meanings and better understand the
relationship between the author, the discourse, and the intended message. (Unveren
Kapanadze, 2018, p. 95)

1.5.6 The Contribution of Literature to Cultural
Understanding and Intercultural Awareness

Literature is one of the best media for intercultural pedagogy and most importantly,
world literature consists of texts coming from different cultural, linguistic and historical
contexts. Damrosch (2003) says that world literature is not merely a canon of texts
translated from languages, but a lively practice of reading and teaching that involves the
circulation of literary pieces beyond their culture of origin. When taught with an
intercultural intention, world literature can promote critical cultural awareness by opening
up for students the discussion of global issues such as colonialism, gender inequality, and
migration, through culturally rooted narratives (Saquing, 2018). As Kramsch (2013) points

out, literary texts can convey everyday human experiences and culturally specific

13




CHAPTER 1 LITERATURE REVIEW

worldviews, which can help students to understand others’ thoughts and the deep structure

of their beliefs.

According to Byram (1997), critical cultural awareness is the ability to critically evaluate
and compare one’s own and others’ cultural practices and perspectives. In literature
education, students develop this skill when they are encouraged to reflect on cultural
meanings within texts and engage with unfamiliar cultural contexts in a thoughtful and
respectful manner. Nussbaum (2010) argues that literature, particularly when read
critically, helps students develop ‘“narrative imagination,” the capacity to imagine the

experiences of others, which contributes to the development of civic and moral thinking.

1.6 A Discussion of Different Literary Genres Used in
EFL Teaching
Every literary genre has its own language patterns, its own set of stylistic choices and its
own patterns of cultural orientation. Novels and short stories, for example, advance to new
levels of realism through setting and plot. Plays, however, are about characters and their
relationships, and are meant to be performed on stage. Poetry, however, is known for its
many forms. It governs the normal expectations of use. Therefore, the importance of using
different literary genres in EFL classrooms is highlighted. Awareness of these genres can
help both teachers and students become aware of their benefits in any classroom and to

overcome the mismatch between literature as a content-based subject and literature

(Benzoukh, 2017).
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1.7 Integrating Literature and Critical Thinking in EFL
Teaching

1.7.1 Theoretical Connections: How Literature Gives rich
Contexts for Critical Analysis Literature is just mull of
messy Situations
People say different things about the same book. That's where Reader-Response comes in.
there's no single meaning in the text itself. It's the readers who create meaning together
(Fish ,1980). something similar reading is a transaction between you and the page. Not
just passive(Rosenblatt, 1978).Then there's dialogic approaches. The novel is like a
conversation. Many voices inside it some agree, some fight. Even the author isn't the only
voice. You as a reader also bring your voice. So analysis becomes about listening to all
these voices, not just finding one correct answer. (Bakhtin, 1981)And critical literary
theory? That's broader. It uses literature to ask harder questions about power, gender, class,
hidden assumptions. You don't need to say "I'm doing critical theory." You just ask: who
benefits from this story? What is being left out? Literature provides those rich contexts
naturally because it's never just one thing.(Tyson, 2006) Literature works for critical
analysis because it gives you real human complexity. Not clean examples. Messy ones.
And that's actually better for thinking deeply.
1.7.2 Pedagogical Strategies
First, character analysis. This one is good for inference. You know, figuring out what a
character really means when they say something or what they don't say. You have to read
between the lines. There are studies showing that when students track a character's choices
or dialogue, they get better at guessing motives and emotions .(Wolfe & Goldman, 2003).
Nothing fancy. Just that stories force you to fill gaps.
Second, plot analysis. This teaches cause and effect. What happened because of what? If
this event didn't happen, would that character still end up there? Simple stuff but it builds

logical thinking. (Graesser et al., 1996) looked at how students follow story structures.
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They found that breaking down plot into smaller events helps students see chains of
reasons. One thing leads to another.

Third, thematic analysis. This is more advanced. Interpretation and evaluation. What
does the story mean? Not just what happened — but why does it matter? And how do you
judge the ideas inside it? Some approaches use debate or group discussion around themes
like justice, loyalty, freedom. Beck and McKeown (2006) had this method called
"Questioning the Author." You don't just accept what the text says. You ask: do I agree? Is
this fair? That's evaluation.There are other studies. Langer (1995) talked about
"envisionment building" — letting students live inside a literary world before analyzing it.
And Paul and Elder (2008) have frameworks for critical thinking through texts.

But really, the main idea is simple: literature gives you messy human situations. You can't
solve them with one formula. That's exactly why it works for teaching thinking.

1.8 Challenges and Opportunities: Teaching Literature to

First-year Students is not Always Easy
There are real problems:
Challenges First:

Text complexity: Some books are just hard. Old language. Long sentences. References to
things students don't know. You give them James Joyce or Faulkner and they shut down.
Not because they're not smart. Just because they haven't learned how to read that way yet.
the first-year students often struggle with inferencing and holding multiple plot lines in
their head (Graesser et al., 1997).
Cultural barriers. Some students feel like it has nothing to do with them. Different values.
Different humor. Different ideas about family or religion. If they don't see themselves in it,
they might just no the reader brings their own world to the text. If the gap is too wide, no
transaction happens. (Rosenblatt , 1978)
Opportunities though:But here's where it gets good. Literature can actually help with
exactly those problems.For cultural barriers? That's actually an opportunity to talk about

difference. Not as a problem, but as something interesting. First-year students are learning
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to see other perspectives anyway. Literature gives them a safe space to ask: why is this

character acting this way? Is it weird or just different? That's critical thinking right there.

1.9 The Context of First Year Licence Students
1.9.1 Language Proficiency

First-year university students demonstrate varying levels of language proficiency. While
some learners are able to understand complex academic texts, others experience difficulties
with advanced vocabulary and sentence structures. According to Perin (2013), many first-
year students tend to overestimate their reading abilities and may fail to identify subtle
textual elements such as tone, irony, and implied meaning. These difficulties can affect

their comprehension of literary texts.

1.9.2 Academic Maturity

Academic maturity represents another challenge for first-year students. University learning
requires students to engage with ambiguity, multiple interpretations, and independent
analysis. However, many first-year students prefer clear and direct answers rather than

open-ended discussions and alternative interpretations of texts (Paul & Elder, 2008).

Conclusion

This literature review related to the intersection of literature and critical thinking
development in EFL classroom. It begins by defining critical thinking and discussion of its

components and importance. It also included his role in Teaching English in EFL contexts.

The chapter then explored the benefits of literature. And possiblity of Integration literature
and critical thinking in EFL teaching. Mentioning theoretical connection and pedagogical
strategies,challenges,and opportunities. Studies confirm a strong connection between

literature and critical thinking .
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Research Gap

Despite the established relationship between literature and critical thinking, there are
still significant gaps and a lack of empirical research on how to develop critical thinking
skills. Therefore, this study will help in the development of these skills through literature

for this group of students.
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CHAPTER II Methodology and Procedures

2.1Introduction
This chapter presents the methodology and procedures adopted in this study, which
investigates the role of literature as a medium for developing Critical Thinking in the EFL
classroom: The Case of First Year. It provides an overview of the research approach, the
participants involved, the instruments used for data collection, and the procedures followed

in gathering and analyzing the data in order to answer the research questions.

2. 2 Design of the Study

The present study utilizes a mixed-method research design, integrating both quantitative
and qualitative approaches. The design is appropriate to the topic because it allows the
researcher to explore the students’ perceptions through numerical data and also to explore
the teachers’ views in depth.

The quantitative part is based on an electronic questionnaire distributed to 20 first year
LMD students in the EFL classroom. The qualitative part is developed through semi-
structured interviews with three English language teachers of
University of Continuing Training and university of Ghardaia

The sequential explanatory design was chosen because it allows for the general exploration
of patterns through the questionnaire and then to explain and deepen these findings through
teachers’ interviews. This approach gives more clarity on the contribution of literature to
the development of critical thinking skills in EFL learning

These participants were selected because they are directly involved with the teaching and
learning process of English and they can provide relevant information about the use of

literature and its impact on developing Critical Thinking.
2.3Tools for Data Collection

This study employed two main instruments. The first is an electronic questionnaire

for students. It includes structured questions to explore their perceptions concerning the
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use of literature in the EFL classroom and its contribution to the development of critical
thinking skills.

The second instrument involved semi-structured interviews with teachers. The interviews
allow more detailed and flexible responses and insights into teachers’ experience and
opinion of the integration of literature in teaching English and its impact on students’

thinking skills.

2.4 Procedures of Data Collection
. A questionnaire and semi-structured interviews were the two methods employed in
this study to gather data. The purpose of the questionnaire was to learn more about students'
opinions and attitudes on the use of literature in English language instruction. It contained
a variety of questions to assist get a range of answers from the participants. Semi-structured
interviews were also used to gather qualitative information and learn more about the
perspectives and experiences of the participants. This tool made it possible to give more

thorough explanations and clarification on the subject being studied.

2.5 Participants
In this study, two groups of participants were included. The first group consists of
20 first year LMD students in English as a Foreign Language (EFL) courses. The second
group was composed of three teachers from the University of Continuing Education
(Université de la Formation Continue).
These participants were selected because they are directly involved with the teaching
and learning process of English and they can provide relevant information about the use of

literature and its impact on developing Critical Thinking.

2.6 Data Analysis

The collected data were analyzed using both quantitative and qualitative methods.

The questionnaire responses were analyzed statistically in order to identify common trends
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among students. The interview data were analyzed thematically by identifying key ideas
and recurring patterns in teachers’ responses.

This combination of analysis methods provides a comprehensive understanding of
how literature contributes to the development of Critical Thinking in the EFL classroom.,
interviews were conducted with three teachers from the University of Continuing
Education (Université de la Formation Continue).

The interviews were conducted using prepared guiding questions, while also

allowing flexibility for additional explanations and discussion
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CHAPTER III: Results and Discussion

Introduction
This chapter is devoted to the practical part of the study. It aims at analyzing and
interpreting the data collected through a questionnaire administered to EFL first-year
Licence students. and then to explain and deepen these findings through teachers'
interviews. The main purpose of this investigation is to examine the role of literature in
developing students' critical thinking skills and to explore how literary texts contribute to

enhancing interpretation, analysis, inference, and cultural understanding.

The questionnaire was designed in relation to the theoretical framework presented in
the previous chapter. It includes different questions about the use of literature in EFL
classes, students' attitudes toward literary texts, the importance of literature in developing
critical thinking skills, and the main difficulties students face when studying literature.
The interview questions were aimed to explore EFL teachers’ perceptions and practices on
the use of literature in developing critical thinking skills. The questions attempt to
investigate some dimensions related to literature teaching such as teachers’ beliefs
concerning the relationship between literature and critical thinking, classroom strategies,
students’ participation, learners’ difficulties and some possible suggestions to enhance the
integration of literature in EFL classrooms.

This chapter is divided into several sections. First, it presents the research
methodology and the description of the questionnaire and interview Question Then, it

provides the interpretation of the collected data question by question.
3. Research Methodology

The present study adopts both quantitative and qualitative approaches in order to
obtain reliable and detailed data about the role of literature in developing critical thinking
skills among EFL learners. The quantitative approach was used to analyze the students'

answers statistically, whereas the qualitative approach investigate teachers’ perceptions and
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practices regarding the use of literature in developing critical thinking skills among EFL

learners

3.1 Data Collection

The data were collected through an electronic questionnaire addressed to first-year
Licence students of English. The questionnaire contains different types of questions
including multiple-choice questions, Yes/No questions, Likert scale questions, and open-
ended questions. These questions were designed to investigate students' attitudes toward
literature and its contribution to the development of critical thinking skills. The qualitative
part is developed through semi-structured interviews with three English language teachers

of University of Continuing and university of Ghardaia

The Questionnaire Focused on Several Aspects such as:
e The frequency of using literature in class,
e The literary genres used in teaching,
e The importance of literature in EFL classes
e The role of literature in developing interpretation, analysis, evaluation, and
inferencing skills,
e Students’ participation during literary discussions,
e C(Classroom activities used in literature classes,and the difficulties students face when

studying literary texts.

The Interview Questions Focused on Several Aspects such as:
1/ Literature's role in critical thinking development: Teachers’ beliefs and perceptions
2/ Teaching practices and interaction in the classroom using literary texts
3/ Students’ difficulties and the effect of language skills on the development of critical
thinking
4/ Pedagogical Strategies and Recommendations for a Better Integration of Literature

in English Language classemrooms
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3.2 Description of the Questionnaire

The questionnaire was divided into different sections related to the objectives of the
study. The first section aimed at collecting general information about students’ use of
literature in the classroom. The second section focused on the importance of literature in
developing critical thinking skills such as analysis, interpretation, evaluation, and
inference. The last section investigated students’ classroom participation, learning
difficulties, and the activities that help them understand literary texts better.

The questionnaire included close-ended questions because they facilitate statistical
analysis and help obtain precise answers from participants. In addition, one open-ended
question was included to allow students to express their personal opinions about how
literature contributes to the development of critical thinking skills.

Question 01: How often are literary texts used in your classes?

Table 1 Students' Frequency of Using Literature in Class

Option Frequency Percentage
Always 6 30%
Sometimes 13 65%
Rarely 1 5%

Total 20 100%
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Figure 4 Students' Frequency of Using literature in Class

The results presented in table (01) show that the majority of students use literature

“sometimes” in class, representing 65% of the total sample, with a frequency of 13

students. In contrast, 30% of the participants stated that they “always” use literature in

class, corresponding to 6 students. Only 5% of the students reported that they “rarely” use

literature, with a frequency of 1 student.
Question 02: Which literary genre do you use most?

Table 2 The Most used Literary Genre in Class

Literary Genre Frequency
Short stories 16

Novels 4

Poems 0

Total 20
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Figure 5 The most literary genre class
The results presented in table (02) indicate that short stories are the most frequently
used literary genre among first-year students, representing 81% of the total sample with a
frequency of 16 67students. In contrast, novels were selected by onlyl19% of the
participants, corresponding to 4 students, whereas poems received no responses from the
participants.
Question 03: How important do you consider literature in EFL teaching?

Table 3 Students' Opinions about the Importance in EFL Teaching

Option Frequency Percentage
Very important 7 35%
Important 11 55%
Neutral 2 10%

Not important 0 0%

Total 20 100%
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Figure 6 Students' opinions about the importance of literature in EFL teaching

The results shown in table (03) demonstrate that the majority of students consider
literature important in EFL teaching. A percentage of 55% of the participants selected
“important,” representing 11 students, while 35% considered literature “very important,”
corresponding to 7 students. In contrast, only 10% of the students had a neutral opinion,

whereas no participant considered literature “not important.”
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Question 04: Does literature help students express their personal opinions?

Table 4 Literature and the Expression of Personal Opinions

Option Frequency Percentage
Agree 20 100%
Disagree 0 0%
Strongly disagree 0 0%

Total 20 100%

W feree W Disapres W Strongly disagres

Figure 7Literature and the Expression of Prsonal Opinions
The results presented in table (04) show that all participants agreed that literature
helps students express their personal opinions. This represents 100% of the total sample,
with a frequency of 20 students. No participant selected either “disagree” or “strongly

disagree.”

30




Question 05: Does literature help students understand different cultures and
perspectives?

Table S Literature and Cultural Understanding

Option Frequenc Percentag
y e

Strongly agree 7 35%

Agree 13 65%

Disagree 0 0%

Strongly 0 0%
disagree

Total 20 100%

B Strongly agree W Sgree W Disggree M Strongly disagree

Figure 8 Literature and Cultural Understanding
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The results presented in table (05) reveal that the majority of students believe that literature
helps them understand different cultures and perspectives. A percentage of 65% of the
participants agreed with this statement, representing 13 students, while 35% strongly
agreed, corresponding to 7 students. No participant selected either “disagree” or “strongly

disagree.”

Question 06: Does literature help develop students’ critical thinking (analysis,
interpretation, evaluation)?

Table 6 Literature and the Development of Critical Thinking Skills

Option Frequency Percentage
Yes 15 75%
Sometimes 3 15%

No 2 10%

Total 20 100%

e
W Sometimes
M Mo

Figure 9 Literature and the Development of Critical Thinking Skills
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The results presented in table (06) reveal that the majority of students believe that
literature helps develop critical thinking skills such as analysis, interpretation, and

9

evaluation. A percentage of 75% of the participants answered “Yes,” representing 15
students. In contrast, 15% selected “Sometimes,” corresponding to 3 students, while only
10% answered “No,” with a frequency of 2 students.

Question 07: Does literature help students analyse and evaluate ideas critically?

Table 7 Literature and Critical Analysis of Ideas

Option Frequency Percentage

Yes 15 75%
Sometimes 3 15%

No 2 10%

Total 20 100%

W es

W 5omesimes
B Na

Figure 10 Literature and Critical Analysis of Ideas
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The results presented in table (07) show that the majority of students believe that
literature helps them analyse and evaluate ideas critically. A percentage of 75% of the
participants answered “Yes,” representing 15 students. In contrast, 15% selected
“Sometimes,” corresponding to 3 students, while only 10% answered “No,” with a
frequency of 2 students.

Question 08: Does literature help students infer meanings beyond the text?

Table 8 Literature and Inferencing Skills

Option Frequency Percentage
Yes 17 85%
Sometimes 3 15%

No 0 0%

Total 20 100%

W=z MWSometimez MMNo

Figure 11 Literature and Inferecing Skills
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The results presented in table (08) indicate that the majority of students believe that
literature helps them infer meanings beyond the text. A percentage of 85% of the
participants answered “Yes,” representing 17 students, while 15% selected “Sometimes,”
corresponding to 3 students. No participant answered “No.”

Question 09: Does literature help students move from simple understanding to
deeper interpretation?

Table 9 Literature and Deeper Interpretation

Option Frequenc Percentage
y

Yes 18 90%

Sometimes 2 10%

No 0 0%

Total 20 100%

BYe; M5ometimes MPo

Figure 12 Literature and Deeper Interpretation
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The results presented in table (09) reveal that the majority of students believe that
literature helps them move from simple understanding to deeper interpretation. A
percentage of 90% of the participants answered “Yes,” representing 18 students, while only
10% selected “Sometimes,” corresponding to 2 students. No participant answered “No.”

Question 10: Does literature help students connect texts with real-life situations?

Table 10 Litearture and Real-Life connections

Option Frequency Percentage
Yes 11 55%
Sometimes 8 40%

No 1 5%

Total 20 100%

B Sometimes B Mo

Figure 13 Literature and Real Life Connections
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The results presented in table (10) reveal that the majority of students believe that
literature helps them connect texts with real-life situations. A percentage of 55% of the
participants answered “Yes,” representing 11 students, while 40% selected “Sometimes,”
corresponding to 8 students. Only 5% answered “No,” with a frequency of 1 student.

Question 11: In your opinion, how does literature help develop critical thinking
skills?

Table 11 Students' Opinions about the Role of Literature in Developing Critical
Thinking Skills

Main Ideas Mentioned by Students Frequency

Analysis and interpretation of ideas and characters 8

Understanding different perspectives and cultures 5

Developing imagination and deep thinking 3

Encouraging discussion and expression of 2
opinions

Connecting literature with real-life situations 2

The students’ answers to this open-ended question revealed different opinions
concerning the role of literature in developing critical thinking skills. Most participants
explained that literature helps them analyse characters, interpret hidden meanings, and
evaluate ideas critically. Others stated that literary texts encourage them to understand

different cultures and perspectives.
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Question 12: Do students participate actively in literary discussions?

Table 12 Students' Participation in Literary Discussion

Option Frequency Percentage
Always 7 35%
Sometimes 9 45%
Rarely 4 20%

Total 20 100%

B &lways B Sometimes W Rarely

Figure 14 Students' Participation in Literary Discussions
The results presented in table (12) show that most students participate actively in
literary discussions at different levels. A percentage of 45% of the participants answered
“Sometimes,” representing 9 students, while 35% selected “Always,” corresponding to 7

students. In contrast, 20% answered “Rarely,” with a frequency of 4 students.
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Question 13: Which classroom activities help students understand literary texts

better

Table 13 Classroom Activities that Help Students Understand Literary Texts Better ?

Option Frequency
Group work 8
discussion 6
Role play 3
Individual 3
reading
Total 20

Percentage
40%
30%
15%

15%

100%

= Group work = Discussions

mRole Play

m Individual Reading

Figure 15 Classroom Activities that Help Students Understand Literary Texts Better
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The results indicate that Group Work was the most preferred activity, selected by 8
students (40%). Discussions ranked second with 6 students (30%). Both Role Play and
Individual Reading were chosen by 3 students (15%) each. These findings show that
students prefer group work and discussions as activities that help them understand literary
texts better

Question 14: What difficulties do students face when studying literature?

Table 14 Difficulties Faced by Students in Studying Literature

Difficulties Frequency Percentage
Vocabulary 8 40%
Interpretation 5 25%
Language proficiency 4 20%
Cultural context 3 15%

Total 20 100%
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Figure 16 Difficulties Faced by Studensts in Studying Literature

The results presented in table (14) show that vocabulary is the main difficulty faced
by students when studying literature. It represents 40% of the total responses, with a
frequency of 8 students. Interpretation difficulties come in second place with 25%,
corresponding to 5 students. In addition, 20% of the participants reported language

proficiency as a challenge, while 15% mentioned cultural context as a difficulty.

Question 15: Does literature generally help students improve their thinking and
reading skills in English?
Table 13 Literature and Improvement of Thinking and Reading Skills

Option Frequency Percentage
Strongly agree 9 45%
Agree 9 45%

Disagree 2 10%
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Strongly disagree 0 0%

Total 20 100%

B Stronpgly sgree W Spree B Disggres W Strongly disapres

Figure 17Literature and the Improvement of Thinking and Reading skills

The results presented in table (14) reveal that the majority of students believe that
literature helps improve their thinking and reading skills in English. A percentage of 45%
of the participants strongly agreed with this statement, representing 9 students, while
another 45% agreed, corresponding to 9 students. In contrast, only 10% of the students
disagreed, with a frequency of 2 students. No participant selected “strongly disagree.”

3 .3 The Interview Questions:
1/Can literature help develop critical thinking skills in EFL learners? How?
All the professors agreed that literature is beneficial to develop critical thinking skills
among learners of English as a foreign language. The answers concentrated on several

aspects that illustrate this role
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. The first professor believes that literature facilitates the transition of learners from a
superficial reading of texts to analysis, interpretation and evaluation, which are cognitive
processes that are directly associated with critical thinking. He also said that literature
enhances reflective thinking by relating literary texts to the personal experiences of
learners.
The second professor believed literature was a powerful tool because it exposes learners
to complex ideas, real-life situations, and diverse concepts that help them to think deeply
and analyze the issues presented within texts.
The third professor pointed out the importance of imagination. She stated that literary text
1s a result of deep imagination and the efforts made by the students to understand the plot
and relate it to reality help them develop their critical thinking skills.

The findings suggest that literature promotes critical thinking by encouraging analysis,

interpretation, evaluation, reflection, and imaginative.

1.2 What aspects of literature contribute most to critical thinking development?

The professors’ responses related to various literary elements that contribute to the
development of critical thinking.

As the first professor said, ambiguity and multiple interpretations in literature “make
students deeply analyze and defend their opinions.” He also said that identity, culture and
ethics are issues that open the door to reflection and discussion.

The second professor pointed out characters, themes, vocabulary and ambiguity as the
most important elements to stimulate critical thinking.

The third professor had an indirect focus on imagination and the realistic dimension of
the literary texts.

The results indicate that ambiguity, multiple interpretations, characters, themes, cultural
and ethical issues, imagination, and realism are the literary elements that contribute most

to the development of critical thinking skills

2/ How do you integrate literary texts in your teaching?
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The professors explained that they work with literary texts in several different ways in the
department.
The first professor states that he chooses texts according to the students’ level and needs in
terms of length, subject matter and linguistic difficulty and uses textual analysis,
discussions and debates.
The second professor mentioned reading activities, group work, role-playing and
educational games.
The third professor explained that he uses literary quotations in his writing course and that
he views literature as an authentic source for the cultivation of imagination.

The findings reveal that literature is integrated through diverse and student-centered

methods that encourage interaction, creativity, and critical engagement with texts

2.1 Do students actively participate in discussions of literary texts?
Most professors confirmed that students actively participate, especially when the topics are

related to their interests.

“The participation depends on the level of the students,” said the first professor.

“Students are more engaged when they feel confident and their voice is valued,” said the
second professor.

The findings suggest that student participation in literary discussions is influenced by
language proficiency, personal interest in the topics discussed, and the presence of a

supportive classroom environment

3/ What difficulties do students face when analyzing literary texts?
The responses concur with regard to the existence of linguistic and intellectual difficulties
in understanding of literary texts.

The first professor said students have a hard time with:
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* Figurative language.

* Complicated syntax.
* Unknown words.
And the second professor added:
* Concealed meanings.
* Lack of literary education.
The third professor also noted that some students struggle with understanding what
literature itself is.
The results demonstrate that linguistic complexity and limited literary knowledge are

the main obstacles that hinder students’ ability to analyze literary texts effectively

3.1 Do language proficiency levels affect students’ critical thinking development?
The professors agreed that language proficiency has a direct impact on the development of
critical thinking.
The initial professor noted that students with a high level of proficiency are capable of
articulating their ideas with greater confidence and effectiveness.
As another professor stated, weak language skills restrict the learners’ ability to articulate
their ideas and analyze texts.
The third professor said that the relationship between language and critical thinking is
reciprocal; the development of language promotes critical thinking and literature, in turn,
promotes the development of language.

The findings indicate that language proficiency is a crucial factor in fostering critical

thinking, and that language development and critical thinking reinforce one another

4/ What strategies do you use to encourage critical thinking through literature?
The professors introduced various tactics,

The most important strategies were:
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* Questions ouvertes.
* Solving problems.
Debates.
* Discussions in Groups;
* Think-Pair-Share activities.
* Applying the texts to real life situations.
One professor also suggested adding creative writing to build literary appreciation and
critical thinking
The findings suggest that interactive, discussion-based, and reflective activities are
highly effective in encouraging students to think critically and engage deeply with literary

texts

4.1 What improvements would you suggest for better integration of literature in EFL
classrooms?
The professors suggested some ways to improve the integration of literature in the teaching
of English language.
The more important suggestions were:
Selecting texts which are appropriate to the level and cultural background of the students.
* Moving from a teacher-focused to student-focused learning.
* Use of digital technologies including Perusall and Google Books.
* Offering a supportive environment for students to understand vocabulary and context.
* Using real literature in teaching grammar and writing.

The findings indicate that effective integration of literature requires appropriate text
selection, student-centered teaching practices, technological support, and the use of
authentic literary materials to promote both language learning and critical thinking

development
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Description of the Interview Questions:

This interview question was designed to explore the role of literature in developing
critical thinking skills of English as Foreign Language (EFL) learners. The questions were
semi-structured in order to collect qualitative data from English language teachers on their
perceptions and teaching practices of using literary texts in the department. The questions
revolved around four key themes: teachers’ perceptions of the link between literature and
critical thinking; how literary texts are used in the classroom and the extent to which
students are engaged with them; problems and difficulties students encounter when
analysing literary texts; and strategies and recommendations that might help improve the

integration of literature into English departments.

The Discussion of Findings

The survey of students and interview with teachers showed that literature is very important
for EFL learners to develop thinking skills. Both teachers and students agreed that literature
helps improve skills like interpretation, analysis, evaluation, inference and expressing
oneself. These findings match what Peter Facione said in 1998 that critical thinking
involves interpretation, analysis, evaluation and inference. The participants responses
showed that literary texts encourage learners to practice these thinking skills through
reflection and discussion.

* Students and teachers think literature is valuable for learning.

* Literature helps learners develop thinking skills.

In addition the results support what Richard Paul and Linda Elder said in 2006 that
critical thinking is a process of analyzing and evaluating ideas. Students said that literary
texts make them think beyond what's obvious and interpret symbols, hidden messages
and different perspectives. Teachers confirmed that literature gives learners chances to
express opinions justify interpretations and develop viewpoints. This shows that literature
creates an environment where students actively think and do not just memorize.The study
also confirms the assumptions of Louise Rosenblatt’s Reader-Response Theory (1978),
which considers reading as an interaction between the reader and the text. Students’
responses showed that they interpreted literary texts differently according to their
experiences and perspectives. This indicates that literature encourages learners to actively
construct meaning rather than receive information passively Such activities promote
higher-order thinking skills because literature is usually complex and open to
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interpretation. This supports what researchers said in the literature review that literature
develops learners analytical and interpretative abilities through interaction with texts. The
interview results showed that teachers know how important literature is for developing
students critical thinking skills. According to their responses literature helps learners
analyze ideas interpret texts and express opinions confidently. However teachers also
mentioned challenges faced by students, such as vocabulary complex ideas, implicit
meanings and lack of cultural or historical background knowledge. These difficulties
often prevent learners from moving from comprehension to deeper interpretation and
evaluation.These findings also support Dolores Perin’s (2013) argument that many first-
year students tend to overestimate their reading abilities while still struggling with deeper
comprehension and interpretation. Another important finding was the relationship
between language proficiency and critical thinking skills. The results clearly showed that
students with higher language proficiency can understand texts discuss ideas and express
themselves clearly. On the hand low proficiency learners focus mainly on understanding
vocabulary and grammatical structures, which limits their ability to critically analyze and
evaluate ideas. Therefore language competence appears to be a factor in successful
literary interpretation and critical engagement. Teachers suggested strategies for
promoting thinking through literature teaching including: Debates , Problem-solving
activities , Group discussions , Think-Pair-Share activities , Connecting literary texts to
real-life situations One teacher suggested integrating creative writing activities to
improve literary appreciation and analytical thinking. Such interactive activities help
students move beyond surface understanding toward interpretation and evaluation of
literary texts.

Teachers emphasized using technologies, authentic literary materials and creative
classroom activities to make literature more accessible and motivating for students.
Activities like debates, role-play, textual analysis and creative writing can help Algerian
EFL learners become active participants in the classroom while developing their critical
thinking skills. Overall the findings showed that students and teachers agree on the role
of literature in EFL education. Literature is not a linguistic resource but also an
intellectual, cultural and pedagogical tool that contributes significantly to developing
critical thinking skills among EFL learners.

Finally the findings confirmed the research hypothesis that literature contributes to
developing critical thinking skills among first-year EFL students. The results also
supported the sub-hypotheses related to reasoning, interpretation, inferencing and

classroom discussion skills. Although students faced some comprehension difficulties
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literature remained an effective pedagogical tool for promoting deeper thinking and

classroom interaction, in EFL contexts.
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General Conclusion

The present study attempted to investigate the role of literature in developing the critical
thinking of first-year students in the EFL classroom. The findings obtained from the
students’ questionnaire and teachers’ interviews support that literature serves as a medium
for developing learners’ critical thinking skills. The results suggested that literary texts help
students to go beyond the literal level and think more deeply, interpret, and evaluate ideas.
Positive attitudes were expressed by students toward using literature, particularly for the
development of skills in analyzing characters, themes, and implied meanings. Teachers also
stressed the importance of interactive teaching strategies such as discussions, reflective
writing, debates, role-playing activities, teamwork, and reader-response activities to
promote critical thinking through literature. However, the study also identified several
difficulties faced by students, such as difficult vocabulary, complex literary ideas, implicit
meanings, limited cultural background knowledge, and language proficiency issues. These
challenges sometimes hinder learners from fully comprehending literary texts and
articulating critical opinions effectively. The results also showed that language proficiency
1s an important factor in students’ critical thinking, as lower proficiency levels tend to limit
deeper analysis and interpretation. Literature may therefore be considered an effective
pedagogical tool for developing critical thinking in the EFL classroom, particularly in the
Algerian educational context, where interactive and student-centered methodologies are
highly needed to enhance learners’ engagement and cognitive development, if supported
by appropriate teaching methods and learning environments. Hence, teachers are
encouraged to incorporate literary texts and interactive activities in their classrooms to help
students develop language competence and higher-order thinking skills, as well as integrate
digital technologies in literature teaching such as Perusall and Google Books. In
conclusion, the results answered the research questions. The findings indicated that first-
year EFL students had attained a certain degree of critical thinking skills in relation to their
interaction with literary texts. The study also confirmed that literature plays a vital role in

the development of critical thinking skills, specifically analysis, interpretation, evaluation,

51




GENERAL CONCLUSION
|

and inference. Furthermore, the results revealed that students face several difficulties when
studying literary texts, including insufficient vocabulary, interpretation problems, poor
language skills, and cultural barriers. To address these challenges, several teaching
strategies were identified, such as class discussions, debates, role-playing activities,
collaborative learning, and the integration of technology in literature instruction. With
regard to the research hypothesis, the findings obtained from both the students’
questionnaire and teachers’ interviews confirmed that literature contributes positively to
the development of critical thinking skills among first-year EFL students. Therefore, the

research hypothesis was validated.

52




LISTE OF
REFERENCES



List of References

Bagherkazemi, M., & Birjandi, P. (2010). The relationship between
Iranian EFL teachers’ critical thinking ability and their professional
success. English Language Teaching, 3(2), 135-145.

Bakhtin, M. M. (1981). The dialogic imagination: Four essays (M.
Holquist, Ed.; C. Emerson & M. Holquist, Trans.). University of
Texas Press.

Beck, I. L., & McKeown, M. G. (2006). Improving comprehension
with Questioning the Author: A fresh and expanded view of a
powerful approach. Scholastic.

Benzoukh, H. (2017). The relevance of teaching different literary
genres in the EFL classroom. Psychological and Educational Studies,
10(2), 247-252. https://doi.org/10.35156/1192-000-019-017

Bloom, B. S. (Ed.). (1956). Taxonomy of educational objectives: The
classification of educational goals. Handbook I: Cognitive domain.
Longmans, Green.

Byram, M. (1997). Teaching and assessing intercultural
communicative competence. Multilingual Matters.

Collie, J., & Slater, S. (1987). Literature in the language classroom: A
resource book of ideas and activities. Cambridge University Press.

Damrosch, D. (2003). What is world literature? Princeton University
Press.

Daud, N. M., & Husin, Z. (2004). Developing critical thinking skills
in computer-aided extended reading classes. British Journal of
Educational Technology, 35(4), 477-487.

54




Dewey, J. (1909). How we think. D. C. Heath & Co.

Facione, P. A. (1990). Critical thinking: A statement of expert
consensus for purposes of educational assessment and instruction (The
Delphi Report). California Academic Press.

Facione, P. A. (2015). Critical thinking: What it is and why it counts.
Insight Assessment.

Fish, S. E. (1980). Is there a text in this class? The authority of
interpretive communities. Harvard University Press.

Graesser, A. C., Millis, K. K., & Zwaan, R. A. (1997). Discourse
comprehension. Annual Review of Psychology, 48, 163—189.

Halpern, D. F. (2003). Thought and knowledge: An introduction to
critical thinking (4th ed.). Lawrence Erlbaum Associates.

Hossain, K. I. (2024). Literature-based language learning: Challenges
and opportunities for English learners. Ampersand, 13, Article
100201. https://doi.org/10.1016/j.amper.2024.100201

Kramsch, C. (2013). Culture in foreign language teaching. Routledge.

Landsberger, J. (1996). Critical thinking and learning skills. Study
Guides and Strategies.

Langer, J. A. (1995). Envisioning literature: Literary understanding
and literature instruction. Teachers College Press.

Laufer, B., & Nation, P. (1995). Vocabulary size and use: Lexical

richness in L2 written production. Applied Linguistics, 16(3), 307—
322.

55




Nussbaum, M. C. (2010). Not for profit: Why democracy needs the
humanities. Princeton University Press.

Paul, R., & Elder, L. (2006). The miniature guide to critical thinking
concepts and tools. Foundation for Critical Thinking.

Paul, R., & Elder, L. (2008). The thinker’s guide to critical thinking.
Foundation for Critical Thinking.

Perin, D. (2013). Literacy development in higher education. In M.
Berliner & R. Calfee (Eds.), Handbook of Educational Psychology.
American Educational Research Association.

Rosenblatt, L. M. (1978). The reader, the text, the poem: The
transactional theory of the literary work. Southern Illinois University
Press.

Saquing, J. F. (2018). World literature and intercultural competence: A
pedagogical perspective. International Journal of English Literature
and Social Sciences, 3(6), 1030-1036.

Schafersman, S. D. (1991). An introduction to critical thinking.
Foundation for Critical Thinking.

Spack, R. (1985). Literature, reading, writing, and ESL: Bridging the
gaps. TESOL Quarterly, 19(4), 703-725.

Tyson, L. (2006). Critical theory today: A user-friendly guide (2nd
ed.). Routledge.

Unveren Kapanadze, D. (2018). The effect of using discourse analysis
method on improving cognitive and affective skills in language and
literature teaching. European Journal of Education Studies, 4(5).
https://doi.org/10.5281/zenodo.1227438

56




o Webb, S. (2005).
o Receptive and productive vocabulary learning: The effects of reading

and writing on word knowledge. Studies in Second Language
Acquisition, 27(1), 33-52.

o Wolfe, M. B. W., & Goldman, S. R. (2003). Use of literary texts to
promote critical thinking. Journal of Adolescent & Adult Literacy,
46(7), 608—620.

57




ANNEXES



ANNEXES

Annexes

Questionnaire

Topic: Literature as a Medium for Developing Critical Thinking in EFL Classroom
Section 1: General Information

Q1: How often are literary texts used in your EFL classes?

* Always

* Sometimes

* Rarely

* Never

Section 2: Literature in EFL Teaching

Q2: What genre do you use the most

* Short Stories

* Novels

* Poems

Q3:What is your opinion on the importance of literature in EFL teaching
* Very important

* Important

* Neutral

* Not important

Q4: Does literature help students express their personal opinions?
* Strongly agree

* Agree

* Disagree

* Strongly disagree
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QS5: Does literature help students understand different cultures and perspectives?
* Strongly agree

* Agree

* Disagree

* Strongly disagree

Section 3: Critical Thinking Development

Q6: Does literature help develop students’ Critical Thinking (analysis, interpretation,
evaluation)?

* Yes

*No

* Sometimes

Q7: Does literature help students analyze and evaluate ideas critically?

*Yes

*No

* Sometimes

Q8: Does literature help students infer meanings beyond the text?

* Yes

*No

* Sometimes

QO9: Does literature help students move from simple understanding to deeper interpretation?
* Yes

*No

* Sometimes

Q10: Does literature help students connect texts with real-life situations?

* Yes

* No

* Sometimes
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Q11: In your opinion, how does literature help develop critical thinking skills?

(Paragraph answer)

Section 4: Classroom Interaction and Strategies

Q12: Do students participate actively in literary discussions?

* Always

* Sometimes

* Rarely

* Never

Q13: Which classroom activities help students understand literary texts better?
* Discussions

* Group work

* Role play

* Individual reading

Section 5: Difficulties

Q14: What difficulties do students face when studying literature?
* Vocabulary

* Interpretation

* Lack of interest

* Language proficiency

* Cultural context

Final Question

Q15: Does literature generally help students improve their thinking and learning skills in
English?

* Strongly agree

* Agree

* Disagree
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* Strongly disagree

Teachers’ Interview Questions

* In your opinion, can literature help develop critical thinking skills in EFL learners?
How?

* What aspects of literature contribute most to critical thinking development?

* How do you integrate literary  texts in your teaching?

* Do students actively participate in discussions of literary texts?

*  What difficulties do students face when analyzing literary texts?

* Do language proficiency levels affect students’ critical thinking development?

* What strategies do you use to encourage critical thinking through literature?
* What improvements would you suggest for better integration of literature in EFL

classrooms
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