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Abstract

This study presents a comparison between utilizing textbooks and Al applications for Teaching
EnglishasforLanguage(EFL)toAlgerianprimaryschoolpupils. Thestudyfocusesonthe hybrid method
approach employing two particular applications: Perchance Al Text Generator to improve
creativewritingandsentencedevelopment,andELSASpeaktoenhancepronunciationand speaking
abilities. During a 3 week, intervention sessions, a mixed-methods strategy was
usedwithgrade4puiplsfromBenBadisPrimarySchoolinMetlili. Aquestionnairewas administered to
thirty EFL primary school teachers and classroom observations were conducted, utilizing a rubric-
based assessment. The results showed that pupils' pronunciation accuracy, speaking confidence,
writing creativity, motivation, and classroom engagement had all
significantlyimproved.Despiteseveraltechnologicaldifficulties,teachersexpressed positive
perceptionof the hybrid approach, stressing its potential to make courses more engaging and
productive.The study concludes thatthequality ofEFLinstructioninAlgerian
primaryschoolscanbeeffectivelyimprovedbyawell-balancedblendoftraditionaltextbooks

with Al applications. It suggests using this hybrid method in conjunction with the required

technology assistance and teacher training.

Keywords:Hybrid Approach,textbooks,Alapplications,ELSASpeak, primaryeducation
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Generallntroduction

GENERALINTRODUCTION

1- BackgroundoftheStudy

Many countries, like Algeria, adopted English as a Foreign Language (EFL) in primary
education due to globalization and how important ofEnglish as an international language. Young
learners between the ages of five and twelve have distinctive traits including short attentionspans,
innate curiosity, and an aptitude for learning through play, movement, and physical activities.
These characteristics require unique teaching strategies that are very different from those applied

to older students.

In primary EFL courses, traditional textbooks have traditionally been the dominant resource
since they provide organized content and systematic skill development. Artificial Intelligence(Al)
applications, ontheother hand, are becoming potenttoolsthatoffer interactive, personalized and
attractive learning experiences due to the quick development of technology. These resources can
improve young learners’ motivation and language acquisition while addressing individual

variances. (Phillips, 199; Pinter, 2006).

Large class sizes, a lack ofresources, limited teacher preparation, and the disconnect between
old methodsand the demands of21st-centurylearnersare some ofthe issuesthat continue despite
efforts to generalize English instruction in Algerian primary schools. This study compares
traditional textbooks and Al applications and investigates the fundamentals of teaching EFL to

younger students.

b
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Generallntroduction

2- Rationale

Our rationale behind choosing this topic is to highlight the advantages and disadvantages of
the two basic EFL teaching resources—traditional textbooks and Al applications—in theAlgerian
educational setting. Also, it looks into how a well-balanced mix of both might enhance thequality

of English language instruction and promote young learners' overall development.

3- StatementoftheProblem

Textbooks offer regularity and structure, but they frequently lack involvement and
modification, particularly when it comes to speaking skills development. Al applications, on the
other hand, provide difficulties like the digital divide, technical problems, and excessive screen
time, but they also provide engagement and instant feedback. Teachers in Algerian primary
schools have to figure out how best to integrate these resources to meet the developmentalneeds

of young children.

Thisdissertationattemptstoinvestigatethefollowingmainquestion:

Canthe success ofteaching EFL to primaryschoolstudents inAlgeria be improved bya well-

balanced blend of traditional textbooks and Al applications?

4- ResearchQuestion

1. Whataretheadvantages,disadvantages,andcharacteristicsofusingAlapplicationsand

conventional textbooks in elementary EFL instruction?

2. HowcanEFLactivitiesfor elementaryschoolpupils successfullyintegratetextbooksandAl

applications?

m——
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Generallntroduction

3. Whatdifficultiesdolearnersandteachersfacewhileutilizingthesematerialsinthesettingof

Algerian primary schools?

5- Hypotheses

For the main question of this study, it is hypothesized that a thoughtful integration of
traditional textbooks and Al applications can maximize the strengths of both resources and leadto

more effective and engaging EFL teaching for young learners.

Forthesub-questions,thesuggestedhypothesesareasfollows:

1. WhileAlapplicationsexcelinpersonalization,engagement,andinstantresponse,traditional

textbooks offer structure and stability.

2. Thepsychological,linguistic,andenvironmentaldemandsofearlylearnerswillbebettermet by a

mixed approach that uses both resources.

3. WhenapplyingAltools,Algerianprimaryschoolteachersand learnerswillencounter

traditional facilities, training, and resource problems.

6- ResearchObjectives

The goalofthis studyis to investigate the theoretical foundations ofteaching EFL to primary
school pupils. Additionally, it makes an effort to emphasize the features and possibilities of both
conventional textbooks and Al applications. In order to boost the standard of elementary EFL
instruction, the study also aims to offer recommendations that are appropriate for Algerian

educational realities and practical methods of integrating both resources.

m——
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7- Methodology

The mixed-methods approach used in this study combines both theoretical and practical
Aspects. Throughout the inquiry, a descriptive-comparative and empirical approachs are
employed. The Theoreticalliteratureonteaching EFLto young students, conventionaltextbooks,
and Al Applications is carefully reviewed and assessed in the first two chapters. The thirdchapter
uses pertinent research, field observations, and real-world examples to analyze the state of EFL
Instruction in Algerian Primary School.

TodescribehowteachersusetextbooksinactualEFL lessons;classroomobservationwas
doneduringthepracticalphase.Duringtheresearcher'steaching internship attheprimaryschool
"AbdelHamid Ben Badis™ in Metlili, Ghardaia, an experimental intervention went next. Thirty-
threefourth-yearprimarypupilsparticipatedinthetrial. Tocreateahybridteachingstyle,twoAl
applications were used together with the textbook: Perchance Al Text Generator (which
generates stories and Writing prompts) and ELSA Speak (which helps with pronunciation and
speaking practice).

This approach, which combines theoretical and practical aspects, has enabled us to
Comparetraditionaltextbook-basedinstructionwithtechnology-enhancedlessons,evaluatetheir
Respectiveadvantagesanddisadvantages,andofferevidence-basedrecommendationstailoredto the

conditions prevailing in elementary schools.

8- LimitationoftheStudy

This study has certain limitations despite the insightful information obtained. Due to
time and financial limitations, the research primarily uses theoretical comparison and

secondarydata. Theproposedhybridmodelwasnotputintopracticeorsubjectedto

L
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Thoroughempiricaltesting. Furthermore,someapplications maychangeafterthisworkis

finished due to rapid expansion of Al tools.

9- StructureoftheDissertation

There are three chapters in this dissertation. The theoretical basis of teaching English
to young children are presented in the first chapter, along with definitions, elements,

significance, teaching methods, exercises, difficulties, and attitudes.

The features, benefits, problems, and integration opportunities of traditional textbooks

and Al apps in elementary EFL instruction are compared in the second chapter.

The third chapter looks at the actual state of EFL instruction in Algerian
primary schools, highlights particular difficulties, and makes useful suggestions

for a successful outcome.

m——
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10- DefinitionofTerms

Young Learners: Children between the ages of 5 and 12 who are studying

English in a formal school setting (primary education).

Textbooks: Textbooks offer consistency, systematic progression, and a real reference that
young learners can interact with physically, which is especially helpful for children at the
Concrete operational stage of development (Tomlinson, 2011; Richards, 2001). They function as
the center of the language program by providing structured syllabi, linguistic input, graded

Exercises, visual aids, assessment tools, and teacher support materials.

Al Applications: Digitaltools and platforms that make use of Al technology, including
adaptive methods, machine learning, natural language processing (NLP), and automatic speech
recognition (ASR). Personalized learning routes, real-time feedback, game play, interactive
activities, and advanced tutoring systems catered to the needs of young learners are all provided
by these programs. Examples include chatbots, adaptive gamified platforms like Duolingo Kids,
and voice recognition applications like ELSA Speak (Baker, 2019; Huang et al., 2022,

Pokrivcakova. 2019).

m——
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Chapter one FoundationsofTEFLtoPrimarySchoolpupils

1.1 Introduction

Young learners, who are typically classified as primary school students between the ages of
Five and twelve, are very different from older learners. They have shorter attention spans, a
natural curiosity, and a strong preference for learning through play, movement, and sensory
Experiences over abstract analysis (Buhger, 2022; Summer & Phillips, 1993). Therefore, holistic,
interesting, and developmentallyappropriate EFLeducation is necessary for Successat this level.
The theoretical and practical underpinnings of teaching EFL to elementary School pupils are
presented inthis chapter. Keyconcepts are defined, the mainelements oflnstructionare outlined, the
significance of early EFL education is discussed, its connections to Child development are
explored, the teaching process and activity types are described, major Challenges are examined,
and the attitudes of teachers and students are addressed along with Pertinent theoretical

approaches.

1.2 Teaching(EFL)YoungLearners:AnOverview

Ineducationalsettings where English is not the language ofdailycommunication orthe larger
community, like in Algeria and the majority of Arab countries, teaching English as a Foreign
Language (EFL) to young learners entails the methodical and structured introduction of English
(Brewster et al., 2002; Cameron, 2001). In contrast, learners of English as a Second Language

(ESL) have more experience outside of the classroom.

Children in the primary stage who are still developing their literacy and cognitive skills in
their first language (L1) are known as young learners. Instead of using formalrules, they acquire
Languages instinctively and holistically through actual experiences, repetition, visuals, and
Meaningful context (Phillips, 1993; Pinter, 2006). These academics contend that rather than
Concentratingonlyonlanguageaccuracy,EFLinstructionforthisagegroupemphasizes

[ g




Chapter one FoundationsofTEFLtoPrimarySchoolpupils

Developinggood attitudes,motivation,andfundamentalcommunicativecompetencethrough

Enjoyable, engaging, and low-stress activities.

1.2 ComponentsofEFL TeachingforPrimarySchool
1.2.1 VocabularyBuilding
Thestarting point ofearlylanguage development isvocabulary. High-frequency, tangible, and
thematically appropriate terms (family, animals, colors, food, and school objects) that relate to
their immediate environment should be the focus of instruction for young learners. Flashcards,
realia (actualitems), games, songs, chanting, storytelling, and TotalPhysicalResponse (TPR) are
all Useful techniques (Crandall, 2014; Shin &, Phillips 1993). When added to visual aids,
repetition in relevant situations improves retention and helps kids connect words to ideas and

experiences.

1.2.2 GrammarBasics

It is better to introduce grammar implicitly at the elementary level as opposed to explicitly
Explaining rules. Teachers should avoid complex metalanguage, which can overwhelm young
Minds, and instead concentrate on meaningful use and pattern recognition. Children naturally
Choose up grammaticalpatterns throughrepeatedexposure in stories, songs, routines, and games

(e.g., “This is a book,” “I have a...") (Cameron, 2001; Pinter, 2006).

1.2.3 ListeningandSpeakingSkills

Since listening is the basis for speaking, it is frequently the first ability to be developed.
Before production, comprehension is developed through exercises including songs, stories,
Instructions, and short conversations. Through low-pressure, supportive practice such as role-
Paying, pair work, and repetition, speaking eventually develops. Developing oral confidence

requires a secure setting that lowers fear (Cameron, 2001; Summer & Bohger, 2022).

m——
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Chapter one FoundationsofTEFLtoPrimarySchoolpupils

1.2.4 ReadingandWritingFundamentals

Pre-literacy exercises, such as phonemic awareness, letter recognition, and visual words
through picture books and large volumes, are the first steps in teaching reading and writing.
Tracing, copying, and marking are the first steps in writing before creating basic sentences.
Overall literacy development is supported by a balanced, integrated strategy that connects thefour

abilities (Bland, 2018;Halliwel 2004).

1.3 ImportanceofEFLinPrimaryEducation

Children's natural ability to acquire languages is enhanced by early exposure to English,
Especially when it comes to implicit learning, pronunciation, and intonation. It offers many
Benefits, suchas improved future academic and career chances, increased culturalunderstanding,
and improved cognitive ability (memory, problem-solving, and language awareness) (Cameron,
2001;Pinter, 2006;Copland et al., 2014).English instruction inelementaryschools is in line with
National strategies in Algeria that promote multilingualism and global competitiveness (Naila,
2025; Raoud, 2025). However, studies consistently show that enough exposure time and excellent
Training are more important than starting age alone.

1.4 RelationshipbetweenEFLSkillsandChildDevelopment

When used properly, EFL instruction promotes a child's overall development. Cognitively, it
Improves creativity, flexibility, and management skills. Successful communication experiences
Improve peer engagement, empathy, and self-confidence on a social and emotional level. When
carefully incorporated, it can also strengthen reading abilities in the first language. This is
Consistent with Vygotsky's focus on social interaction and scaffolding in the Zone of Proximal

DevelopmentandPiaget'stheoryofcognitivedevelopment(concreteoperationalstage)

b
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Chapter one FoundationsofTEFLtoPrimarySchoolpupils

(Cameron, 2001; Phillips, 1993; Summer & Bohger, 2022). Overload is avoided and the child's
General development is enhanced by balanced education.
15 TheEFLTeachingProcessforYoungLearners

EFL instruction for young students is learner-centered, dynamic, and cyclical. These stages are
often followed: (1) Practice through controlled, supervised exercises and games; (2) Productionin
more independent, meaningful tasks; (3) Continuous Assessment and Reflection through
formative approaches; and (4) Exposure to rich, understandable input through stories, images,and
reality. By establishing routines, sending scaffolding, personalizing instruction based on
Individual needs, and providing positive, encouraging feedback, teachers act as facilitators and

Role models (Pinter, 2006; Brewster et al., 2002; Summer & Béger, 2022).

1.6 TypesofEFLActivitiesin PrimarySchool

1.6.1 Play-BasedLearning

Games, puppets, role-playing, and movement are examples of play-based activities that lower
the affective filter, make information clear, and complement children's innate learning style
(Krashen, 1982; Phillips, 1993).
Creativity

Open-endedplayencouragesoutsidetheboxthinking,imagination,invention&flexibility
BrainSkills

Playsupportsplanning,goal-setting,focusandadaptabilityskills.
LanguageSkills

Playencouragesconversationalturn-taking,negotiation,newwords&expressionofideas.
Social-EmotionalRegulation

Guidedplayfostersself-regulation,resilience,empathy&problemsolving.

b
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STEMThinking
Playencourageschildrentobuild,explore,experimentandquestiontheworldaroundthem.
CulturalAwareness

Playfostersinclusivityandunderstandingofdiversity.

Figurel.llmportantBenefitsofPlay-BasedLearning
(Krashen,1982)

Language Brain
Skills Skills

Play-
Based

Learning

Social-
Emotional
Regulation

Cultural
Awareness




Chapter one FoundationsofTEFLtoPrimarySchoolpupils

1.6.2 Story-BasedActivities

One of the most effective and captivating methods for teaching young students English as a
foreign language is through story-based exercises. They provide language in a relevant,
Entertaining, and contextualized manner by using stories as a primary teaching technique. For
Children between the ages of 5 and 11 who are naturally drawn to narrative, imagination, and
emotionalconnection, stories offer a rich supply ofuseful information and give a realistic Setting
for language use. A variety of activities fall under the umbrella of story-based learning, Suchrole-
playing using stories, dramatic play, speaking by the teacher, listening to stories, Reading picture
books, writing stories, and creating basic narrative endings. These exercises naturally and
comprehensivelycombinethe four languageabilitiesofspeaking, listening, Reading, andwriting.
Children are exposed to rich vocabulary, natural grammatical structures, Pronunciation patterns,
and cultural factors in a fun setting through storytelling. Also, stories help Young childrenacquire
linguistic patterns without making an effort, foster oral output, improve Listening comprehension,
and spark their imagination. Additionally, they foster a collaborative Learning environment that
encourages motivation and emotional engagement.

Cameron (2001) asserts that stories are especially beneficial for young students becausethey
offer significant language input, foster the growth of linguistic and mental skills, and establish a
dynamic and stress-free learning environment. She highlights that stories use context, Repetition,
and emotional connection—all crucial components of early language acquisition—to
Helpkidsunderstandthenewlanguage(Cameron,2001,pp.158-172).Inactuality, teachers can start
with teacher-led storytelling using gestures and images, progress to Guided retelling, and then
engage in more imaginative activities like acting out the story or Comingup

withdifferentendings.Childrencantransitionfromreceptiveskills(listening)to

b
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ChapterOne FoundationsofTEFLtoPrimarySchool

Productive abilities (speaking and writing) in a helpful manner thanks to this progressive
Evolution. Because they require few resources, can be modified for large classes, and appeal to
Children's innate love of fantasy and imagination while addressing the psychological and
Linguistic difficulties of learning a foreign language, story-based activities are particularly

Beneficial in the Algerian primary context.

1.6.3 InteractiveGames

Interactive games are essential for teaching English to young learners because they make
Language practice fun and engaging. They offer meaning repetition, support active engagement,
and foster a low-stress environment that encourages young children's natural language
Acquisition. Quality games support the development of all four language skills, especially
Speaking and listening, while keeping kid's limited focus through competition and fun. These
Activities foster active engagement, meaningful repetition, and a low-stress atmosphere that
Facilitates children's natural language acquisition. Through competition and excitement, well-
Designed games preserve children's short attention spans while promoting the development ofall
four language abilities, especially speaking and listening.

Games can be divided into three categories: digitalgames, traditionalclassroom games like
Bingo, matching pairs, memory games, and role-playing games, and physical games like Simon
Says and board races. These games help students develop not only their language skills but also
their cognitive abilities like problem-solving, quick thinking, and memory. They also encourage
Healthy competition and teamwork, which helps their confidence as well as their capacity to
Speak in English. They foster not just language proficiency but also cognitive abilities like
Memory, problem-solving,and fastthinking. Additionally, gamesencouragepositivecompetition

andteamwork,whichbooststudents'self-assuranceandreadinesstospeakEnglish.

b
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ChapterOne FoundationsofTEFLtoPrimarySchool

Interactive games are very beneficial, according to Shin and Crandall (2014), because they
give kids frequent exposuretothetarget language inrealsituations, boost learner motivation, and let

them use language for practical purposes rather than just exercises.

1.6.4 GroupandPairWork

InprimaryEFLclassrooms, group and pair workare crucialcooperative learning strategies
becausetheychangethefocusoftheclassroomfromteacher-centeredtolearner-centered,
providingyoungstudentswithmoreopportunitiestopracticespeakingandlisteningina
supportiveandlessdifficultenvironment.Whilegroupworkencourageslargercollaborative
taskslikeprojects,oralcommunication,games,andproblem-solvingactivities,groupwork
promotessocialskillsliketakingturns,negotiatingmeaning, helpingothers,andrespecting
differentopinions.Bychangingthefocusoftheclassroomfromteacher-centeredtolearner-centered,
theseactivities provideyoungkids withadditionalchances topracticespeakingand listening in

a safe and encouraging environment.
Childrenparticipateinrole-plays,interviews,information-gapexercises,andclear
conversationsthroughpairwork,allofwhichaidinthedevelopmentofcommunication
competence.Conversely,groupwork promotes more extensive cooperative taskslike projects,
games,storytelling,andproblem-solvingexercises.Bothtacticsencouragesocialskillslike taking
turns, negotiating meaning, lending a hand to others, and accepting differing viewpoints.

According to Halliwel (2004), group and pair work are highly effective in primary English
Classes because they create a friendly and secure environment where children feel safe to
Experiment with the new language and learn from one another through meaningful interaction.
These activitiesare especiallyhelpfulfor young learners because theyreduce individualpressure,
Increase speaking time for each student, and allow weaker learnersto benefit fromstronger peers

(scaffolding).Theyalsograduallyhelplearnersdeveloptheirautonomyandconfidence.

b
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ChapterOne FoundationsofTEFLtoPrimarySchool

Additionally,theysupportthegradualgrowthofstudents'independenceandself-assurance. Halliwel
(2004) asserts that group and pair work are very successful in elementary English
Lessonsbecausetheyfosterawelcomingandsafeatmospherewherekidsfeelcomfortable
Experimentingwiththelanguageandgainingknowledgefromoneanotherbymeansofgenuine

Conversation.

1.7 ChallengesFacedbyPrimarySchoolEFL LearnersandTeachers
1.7.1 PsychologicalBarriers: AttentionSpanandMotivation
Short attention spans and erratic motivation are characteristics of young students in
Primary school. Children between the ages of five and eleven usually only pay attention to an
Activity for 5 to 10 minutes before losing interest, according to Phillips (1993). In order to
maintain involvement, teachers must often switch up their activities and include games,
Movement, and visual stimuli. In addition to learning a foreign language can put a lot of
Emotional strain on one. According to Krashen's (1982) Affective Filter Hypothesis, low
Motivation and high stress levels increase the affective filter, which limits language acquisition.
Students are reluctant to speak up when they are afraid of making mistakes or be ashamed in
Front of their peers.
Pinter(2006)confirmsthisrealitybystating:

Young language learners are often inhibited by the fear of making mistakes in front of
their classmates. This fear can be so strong that some children prefer to remain silent
otherthanriskbeing laughedatorcorrectedpublicly. Thispsychologicalbarrier isoneof the
biggest challenges in developing speaking skills at primary level. Creating a safe,
encouraging atmosphere where risk-taking is rewarded is therefore essential for
successful oral language development.P:45
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Young children are more sensitive to the emotional mood of the classroom, as reported by
Cameron (2001). Their self-confidence and long-term motivation can be swiftly undermined by
unfavorable experiences like comparison with more skilled peers or criticism.

According to Cameron(2001):

For young learners, the emotionalclimateofthe classroomisextremelyimportant. Theyare
stilldevelopingtheirself-concept andareparticularlyvulnerabletocriticismand failure. Ifa child
feelsthat heorshe isnotdoingwellorisbeingcomparedunfavorablywithothers,this
canleadtoanxiety,withdrawalandreluctanceto participateinspeakingactivities. Teachers need
to create a supportive, low-anxietyenvironment where mistakes are seen as a natural part of
learning rather than something to be ashamed of.P:32

Largeclassnumbers,fewspeakingopportunities,  andtheexpectationtodowellina  foreign
Languagefroma  youngageallcontributetothesepsychologicalhurdles  intheAlgerianprimary
Environment (Chahinez, 2023). Asaresult, many studentstakeapassivestanceor refrain from

participating at all, which blocks the growth of their communication skills.

1.7.2 LinguisticBarriers:Age-AppropriateLanguageAcquisition
Learning English as a foreign language presents substantial linguistic problems for young
Learners, primarily because they are exposed to a whole different linguistic system while still
developing their original language, Arabic. Children in primary school have significant
Challenges due to the significant differences between Arabic and English in pronunciation,
Syntax, grammar, and writing direction.
Negative transmission or interference from the mother language (L1) is another significant
Linguistic barrier. Sentence structures, writing norms, and sound systems differ between Arabic
and English. Arabic, for instance, has a whole distinct script orientation, lacks the /p/ sound, and

sometimes has a different subject-verb-object order. Brewster (2002) state:
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Young EFL learners constantly make comparisons between their mother tongue and the
newLanguage. Whenthetwo languagesareverydifferent, asisthecasewithArabicand
English, Learnersexperiencemorelinguisticinterference. Thismanifestsinpronunciation
difficulties,grammaticalerrors,andchallengesinvocabularyretention. Teachersmust be
awareoftheseDifferencesandprovideplentyofcontrastiveactivitiesand modelstohelp
children distinguish between the two systems. (Brewster , 2002, p. 87)
The handful of English sessions offered each week and the nearly total lack of exposure to

English outside of school exacerbate these linguistic hurdles in Algerian primary schools.
Because of this, even after years of study, many students still have trouble with basic

pronunciation, sentence construction, and vocabulary recall (Nakla, 2025; Chahinez, 2023).

1.7.3 EnvironmentalBarriers:ClassroomResourcesandParentallnvolvement

One of the biggest challenges to EFL instruction in Algerian elementary schools is the
Environment. These obstacles include packed classrooms, a dearth of instructional resources and
Technology,anabsenceofweeklyteachinghours,andlowparentalinvolvement. Hedge (2000)
explains the impact of the physical and material environment:

The quality of the physical environment and the availabilityof resources have a profound effect
onthesuccessoflanguagelearning,especiallywithyoung learners.Inmanyschools,teachersare
facedwithlargeclassesoffortyormorepupils,veryfewvisualaids,almost noaccessto audioor
digitalmaterials, and limited space for movement and group activities. Theseconditions make it
extremely difficult to implement the kind of active, playful and multisensory methodology that
Young children need in order to learn a foreign language effectively. (Hedge, 2000, p. 278)

GartonandCopland (2019),intheir researchonglobalchallengesinprimaryEFL, state:
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Environmentalfactorssuchaslargeclasssizes,lackofappropriatematerials, inadequate
teacher Training, and low parental engagement continue to be major barriers in many
countries. These Conditions limit opportunities for interaction, practice, and
differentiation — all of which are Essential for successful language learning at the
primary level. Without addressing these systemic Issues, the gap between policy
aspirations and classroom reality will remain wide. (Garton & Copland, 2019, p. 215)
These environmental obstacles are especially difficult in the context of basic education in

Algeria. Due to a variety of socioeconomic and educational issues, the majority of classes are
overcrowded, there are few teaching resources, and parental involvement in English learning is

often low.

1.8 AttitudestowardEFLTeachingMethodsinPrimary School

1.8.1 DefinitionofAttitudesinEFL Methodology
One of the most significant affective elements influencing the process of learning a
foreign language, particularly for younger learners, is attitudes. The term “attitudes” in the
Context of EFL methodology refers to the general sentiments, convictions, and inclinations that
Both students and instructors have regarding the English language itself, the teaching strategies,
The activities in the classroom, and the entire learning process.
Attitudesarenot just simple opinions;theyarecomplexpsychologicalstatesthat combine

Three main interconnected components:
TheCognitiveComponent:This includesthebeliefsandthoughtslearnershaveaboutEnglish, Such
as whether theysee it as an important, useful, difficult, or enjoyable subject.

The Affective Component: This relates to the emotional reactions and feelings toward
Englishlearning,suchasexcitement,confidence,boredom,anxiety,orfearofmaking mistakes.

TheBehavioralComponent: Thisreferstotheactualactionsandtendenciesthatresultfrom

b

19 |




ChapterOne FoundationsofTEFLtoPrimarySchool

The previous two components, such as willingness to participate in speaking activities,
eagerness to do homework, or avoidance of English lessons.

Since young children are still developing their opinions about school subjects, attitudes are
especiallyimportant inprimaryeducation. Young learners frequentlyevaluatetheentire language
Based onwhether the lessons are enjoyable, clear, and rewarding or difficult and dull, in contrast
To older pupils who are able to distance their emotions from the subject. While a negative
Attitude might result in resistance, minimal engagement, and long-term indifference in the
Language, a positive attitude toward English at this early stage can foster great drive and
Openness to learning.

The passion of the teacher, the diversity and appeal of the activities, the use of games and
Technology, the difficulty of the tasks and the overall classroom atmosphere all influence
Opinions toward EFL teaching methods in Algerian primaryschools. Children are more engaged
and learn more efficiently when they appreciate the way English is provided. On the other side,
Negative attitudes are frequently produced by traditional rote learning techniques or activitiesthat
are excessively challenging or boring. Since attitudes have an impact on both immediate Learning
outcomes and learners' future intention to continue studying English in middle and Secondary

school, it is crucial to comprehend their nature.

1.8.2 FactorsInfluencingTeachers’andLearners’ Attitudes

Teachers' and students' opinions regarding EFL instruction in elementary schools are
influenced by a number of important elements. These elements can be roughly divided into three
Groups, according to Pinter (2006): contextual or environmental factors, learner-related factors,
and teacher-related factors. Teacher's degree of training, experience, energy, and confidence in
Applying different teaching techniques are all considered teacher-related variables. Positive

Attitudesaremorecommonamongeducatorswhoareproperlytrainedandfeelcomfortable
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Using contemporarytechniques like technology, games, and storytelling. However, teachers who

don’t have enough training or who are uncomfortable using new techniques frequently adopt

Unfavorable or hesitant attitudes, which can have a direct impact onthe classroomenvironment.
AccordingtoGartonandCopland(2019):

Attitudesofteachersand young learnerstowardEFLteaching methodsareshapedbyacomplexinteractionof three
mayjor sets of factors. Teacher-related factors such as professional training, personal enthusiasm and confidence
in using creative methods largely determine how positively teachers approach their teaching.
Learner-relatedfactors,includingage,personality,confidence,andfearofmakingmistakes,greatlyinfluence
children’s motivationand willingnessto participate. Contextualand environmentalfactorssuchasclasssize,
resource availability, teaching hours, school infrastructure, and parental support also play a crucial role in
creating the conditions that either encourage or hinder the development of positive attitudes. (p. 4)

Factors pertaining to learners are equally significant. Age, personality, prior learning
Experiences, perceived success or failure, and fear of making mistakes all have a significant
Impact on young learners' attitudes. While kids who find the lessons challenging, tedious, or
Unpleasant tend to lose enthusiasm and exhibit negative attitudes, kids who feel accomplished
and like the activities typically acquire positive attitudes toward English.

Environmental and contextual elements are also very important. These include the size ofthe
class, the availability of instructional materials, the number of English classes per week, the
Infrastructure of the school, administrative assistance, and the degree of parental involvement.
Large class numbers, scarce resources, and short weekly teaching hours in Algerian primary
Schools frequently lead to difficulties that have a detrimental effect on the attitudes of both

Instructors and students.
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According to Pinter (2006), these elements interact with one another rather than operating
independently. For instance, by developing interesting courses, a skilled and motivated teacher
Might lessen the detrimental impacts of big class sizes and scarce resources. In a similar vein,
when students succeed and enjoythemselves in the classroom, their positive attitudes can inspire
Teachers to keep employing successful strategies. Since attitudes are dynamic, it is crucial to
comprehend these affecting elements. Both instructors and young students can cultivate more
favorable attitudes toward EFL teaching techniques with the correct situations, assistance, and

Instructional techniques, which eventually result in improved learning outcomes.

1.9 Conclusion

The keyconcepts ofteaching English to elementary schoolpupils have beencovered inthis
Chapter. Understanding the developmental traits of young learners, integrating language skills
through interesting and age-appropriate activities, and taking steps to address psychological,
Linguistic, and environmentaldifficulties are all necessary for successful EFL instruction at this
level. Effective implementationdepends oninstructorsand studentsdeveloping positive attitudes
Based on solid theoretical foundations. The next chapter will explore useful teaching strategies,

Activity planning, and particular approaches needed for elementary EFL classes.
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ChapterTow

ComparativeAnalysisof TextbookandAl ApplicationinEFL Teaching

2.1 Introduction

INn today’s educational scene, the use of traditional textbook and advanced Al Apps to
Teach English as a foreign Language (EFL) to primary school pupils represents a Significant

Change toward more effective and engaging learning experiences.

Textbooks have long been the foundation of structured language training, providing System-
atic method to developing basic abilities in vocabulary, grammar, listening, and writing.
However, as Rao (2019) point out, mastering speaking skills in EFL is especiallydifficult due to
the Spontaneous nature of sentence generation, which requires learners to generate language in

real Time while retaining fluency and precise pronunciation.

This problem is exacerbated in primary school, as young students frequently have Short at-

tention spans, different levels of motivation, and diverse developmental demands.

Despite their value in consistency and accessibility, traditional textbooks might not always
provide the individualized attention needed to successfully overcome these obstacles. Although
they offer a uniform curriculum, they may not be able to accommodate individual student vari-
ances, such as different rates of acquisition or Particular pronunciation challenges. Thankfully,
the development of Al tools has Transformed EFL instruction in elementary schools by produc-

ing immersive and Interactive environments that meet these demands.
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“Integrating information and communication technology(ICT) in language Learning
enables Students to interact and Immerse themselves in the language, regardless of
location or access to Traditional Classroom settings, “according to Hidayatullah (2024)
(P.19).Al application that Provide Real-time feedback, gamification, and personalization-
like adaptive platform andSpeech recognition tools-make learning more effective and

interesting for young children.

In order to overcome common obstacles in elementary EFL education, such as
psychological barriers like poor motivation, linguistic problems like age-appropriate
Language acquisition, and environmental concerns like inadequate resources, textbooks
and Al application are essential(white,2007). This chapter offers a thorough comparisonof
these two resources, examining their definition, traits, theoretical underpinning, and
Useful aspects. It explores how they might be used in pre-learning and EFL activities,
Both before and after learning, while balancing their Benefits (such textbooks tangibility
with AI’s involvement) and drawbacks (like textbooks’ rigidity and AI’s technological

Problems).

It also at how students and teachers feel about these resources and how comparative
research May help improve EFL techniques, especially in settings with little resourceslike
Algerian primary schools. Teachers can promote a balanced approach that Improve
language proficiency, Autonomy, and general child development by combining the

advantages of both.

2.2 OverviewofTraditionalTextbooksinPrimaryEFLEducation

Formanyyears,thefoundationofEnglishlanguage instructioninelementaryschoolshas

beenandcontinuestobetraditionaltextbooks. Theyserveasthekeyteachingresourcethat
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Provides structure, continuity, and systematic advancement in language learning. Textbooks are

carefully prepared resources with a logical flow that provide marked information appropriate for
Young learners' developmental stage. They usually consist of reading passages, writing tasks,
Listening and speaking exercises, vocabulary introduction, grammatical presentation, and
Assessment instruments. Textbooks serve as the official curriculum in Algerian elementary
Education and guarantee consistency among all schools. Tomlinson (2011) describes the
Importance of textbooks as follows:

The language program's visible core is its textbooks. Theyserve as the foundation for the
Classes' content, the skills to be taught, the texts to be read, and the tasks to be completed. A
well-writtentextbookprovidesyoungstudentswithstability,consistency,andaclear feelingof
Progression—all of which are critical for developing confidence in a foreign language.
(Tomlinson, 2011, p. 21)

The tangibility and accessibility of classic textbooks is one of their biggest advantages.
Textbooks don't need electricity, an internet connection, or pricey gadgets like digital tools do.
They can be utilized outside, at home, or even in the school. Because of this, they are especially
useful in settings like many Algerian primary schools that have low-quality technological
Infrastructure. But despite these benefits, classic textbooks are not without their detractors. They
frequentlytake a "one-size-fits-all" approachand are inflexible, making it difficult to adapt to the
various learning styles, interests, and skill levels of individual students. Children who are digital
Natives may find the activities boring or repetitive after they are printed, since the information
cannot be promptly updated. Both sides are highlighted by Richards (2001):

Althoughtextbooksgiveteachersaclear structureandcutdownonpreparationtime, they
canalsostifle innovationand lacktoaddressstudents'urgent needsand interests.
Usingtextbooksasaresourceratherthanascript isadifficultyfortoday'seducators. (Richards,
2001)
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Anyway, because of their structure, dependability, and accessibility, classic textbooks

continue to be a vital resource in initial EFL instruction. However, in order to better fulfill the
Demands of young learners in the twenty-first century, they must be supplemented with more
Interactive and personalized resources, such Al applications, in the quickly evolving educational
Landscape of today.

2.2.1 DefinitionandcharacteristicsofEFLtextbooks

An organized instructional book or series created for a particular course level that
serves asthe foundation for language learning is called anEFLtextbook.ltoffers practice
exercises, Assessment tools, linguistic input, and a syllabus (Tomlinson, 2011). These
Textbook are aesthetically pleasing, age-appropriate, and frequently come with materials
Like teacher guides, Worksheets, and audio CDs in elementaryschool setting. According
to Richards (2001), text- books serve as the “visible heart” of the language program,
providing young students with a concretereference that theycanphysically interact with.

This is especially helpful for kids who learn Best by doing.

To sustain interest, the modules are clearlyorganized into topics that are pertinent to
children’s lives, such as family, animals, or everyday activities. To make learning
Accessible and in Line with developmental stages where visual aids improve

Comprehension, they use vibrant Drawings and straightforward narratives (Chou, 2010).

2.2.2 TheoreticalFoundationofTextbook-Based Learning

Communicative language teaching (CLT), task-based language teaching (TBLT), and
Con- tent-based instruction are all incorporated into textbook-based learning in primary
EFL. These methods place a strong emphasis on contextualized language use, balanced

Skilldevelopment,andorganizedgrowth.Forexample,CLTencouragesreal-life
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Communication, which textbooks support with conversation and role-plays designed for

Younger students (Rich- ards & Rodgers, 2014). Textbook offer sequential exercises that
Scaffold learning form simple to Complicated, and TBLT promotes task completion to
construct language naturally (Willis, 1996). According to Vygotsky’s (1978) zone of
proximal development, textbooks provide Children with systematic exposure to
vocabulary, grammar, and abilitieswhile also providing guided Guidanceto help themfill
in knowledge gaps. By cutting down on Preparation time and encouraging uniformity
within classrooms, this foundation helps Teacher, particularly those with less Training

(Cunnigsworth, 1995).

2.3 FeaturesofEFL TextbookforPrimary School

Conventional EFL textbooks for elementary school students have a number of unique
Characteristics that make them especially appropriate for younger students. These elements are
thoughtfully designed to complement the linguistic, emotional, and cognitive growth of kids
between the ages of 6and 10. Structured and graded content is the most noticeable feature.
Language things are presented in textbooks in a logical order, generallydeveloping from basic to
more complex structures. Young learners gain confidence and a strong sense of accomplishment
fromthis methodicalapproach. The learning process is made interesting and inspiring bythe fact
that everyunit typicallycenters around a major theme that is pertinent to children's lives (suchas
Family, school, animals, food, or daily routines). The broad use of visual aids is anotherimportant
aspect. Primary textbooks are full of colourful pictures, diagrams, comedy acts, and Pictures.
These images are essential for helping kids learn new words, improving understanding, and
holding their interest. Pictures and realia help young learners acquire message withoutheavily

depending on translation because they are still developing their literacy skills.
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A wide range of age-appropriate activities are also included in textbooks, including games,

Crafts, coloring pages, brief dialogues, songs, chants, and matching exercises. These exercisesare
intended to foster active engagement and creativity inaddition tothe development ofthe four
Language abilities (speaking, listening, reading, and writing). Additionally, the majority of
Primary textbooks include extra worksheets, teacher's aids, answer keys, and audio recordings.
Teachers who may have little training or experience instructing young students in English will
find this material very helpful. Richards (2001) summarizes the value of these featureseffectively:

""There is much more to a qualityelementarytextbook than just a list of language
activities.lItisaprofessionallycreatededucationalprogramthatincludeslanguageinput, eye-
catching graphics, a variety of activities, and clear pedagogical instruction. It provides

chances for creativity and individual participation while also giving young learners
security through predictable routines™. (Richards, 2001, p. 15)

Textbooks have drawbacks despite these advantages. Individual variances in learning speed,
Interests, or skills are difficult to accommodate in their fixed material. They cannot be swiftly

modified to reflect new pedagogical trends or current events once they are published.

Figure2.1: Main FeaturesofTraditionalEFL Textbooks for PrimarySchoollLearners
(Richards, 2001)
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2.3.1 StructuredContent andExercises

The four skills—Ilistening, speaking, reading, and writing—are covered in a well-

organized Series of lessons with defined learning objectives, increasing difficulty, and

Balanced coverage. This framework helps professors maintain uniformity across

Classrooms and provides students with a road map. For instance, units frequently expand

on themes, beginning with the introduction of wvocabulary and moving on to the

Application ofgrammar through tasks like basic dialogues, matching, and filling in gaps

(Tomlinson, 2011). Children acquire incremental mastery Thanks to this kind of

Organizing, which lessens overwhelm and boosts self-esteem.

2.3.2 VisualAidsandlllustrations

Young learners' interest is sustained and vocabularylearning is supportedbythe

concreteRepresentationofabstracttopicsprovidedbyvibrantvisuals,cartoons,and
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Realia. According to Piaget's (1951) stages of cognitive development, visual aids are

beneficial for primary school Students. In addition to improving understanding,
illustrations make Learning enjoyable and pro- mote participation in tasks like

categorizing images or describing situations (Garton & Copland, 2018).

2.3.3 Teacher-GuidedActivities

In addition to providing material, primary EFL textbooks are made to help teachers—
especially those with little experience—deliver engaging lessons. These exercises are ideal for
young learners in the Algerian environment since they are designed to be teacher-led while
progressively encouraging student engagement. Answer keys, comprehensive instructor scripts,
Step-by-step instructions, and recommendations for classroom management are frequently found
in textbooks. Teachers can more effectively plan group projects, pair work, and whole-class
Activities with this assistance.

Typicalteacher-ledexercisesconsistof:
Simpleconversationsandrole-plays.
«Songsandsongssupportedbyroutine actions.
*Repetitionexercisesandguided storytelling.
+TPR(TotalPhysicalResponse)exercisesandstructuredgames.

These exercises give the instructor the opportunity to demonstrate proper language use,
offer prompt correction, and keep control of the lesson's tempo—all crucial when working with
students who have short attention spans. Richards (2001) emphasizes the importance of this
feature by stating:

" Aqualitytextbookservesasateacher'ssilent collaborator.Inadditiontocontent, it offers
teachers—especiallythose who are newto teaching—a clear framework and helpful

advice™. (p.2)
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In Algerian primary schools, where many EFL teachers may have severe workloads or little
specialized training in teaching young learners, this teacher support is very beneficial. Teachers
can ensure stability among lessons and still have the freedom to change activities based on the
needsandresponsesoftheirstudentsbyaccordingtothecurriculum'sstandards. ~ Additionally, by
transferring students from highly supported practice to more autonomous Language usage,
teacher-guided exercises in textbooks enhance scaffolding, an idea based on Vygotsky's Zone of

Proximal Development.

2.4 OverviewofAlApplicationsin Primary EFLEducation

The field of EFL teaching is quicklychanging due to artificial intelligence (Al) technology,
especially at the primary level. Al apps provide dynamic, adaptive, and highly interactive
Learning environments that respond to the unique requirements, hobbies, and pace of young
Learners, in contrast to traditional resources. These resources are particularly helpful in
Addressing major issues in primaryEFL, like the requirement for quick, open-minded feedback,
Short periods of focus, and little speaking practice. Adaptive learning platforms, gamified apps,
Chatbots, intelligent tutoring systems, automatic speech recognition (ASR) tools (like ELSA
Speak), and Al-powered content generators are examples of Al uses in EFL. These technologies
create specific instruction techniques that are challenge for standard textbooks to give by using
Machine learning, natural language processing (NLP), and affective computing.

Garcia Lopez (2025), in a systematic review of Al use in EFL and English Language
Teaching, provides a comprehensive overview:

Artificial intelligence presentsELand EFLstudentsanabundance ofbenefits, suchas: a

personalized and specific learning experience; appropriate and prompt feedback; rich

learningresources;anengaginglearningatmospherethatstimulatesstudents'interest;and
engagement and motivation that boost student autonomy, self-esteem, and a capacityto
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Share information. As a result, it can be concluded that Al is a usefultool for teaching
Englishin21st-centuryclassroomssince it meetsthe variousdemandsofyoungstudents
byprovidingindividualizedsupportthatinstantlyadjuststotheiremotionalandcognitive

states. (Garcia Lopez, 2025, p.125)
This all-encompassing viewpoint emphasizes the huge potential of Al applications in

addressingtheeducationalanddevelopmentalneedsofyoungEFL learners. Al solutionsenhance the
shortcomings of traditi